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ty^s atfd 1ises of reinf orceaent techniques and in acquiring skills 
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FOREWORD 



This module is one of a series of 100 performance-based 
teacher education (PBTE) learning packages focusing upon 
specific professional ;CompetenC(e« of vocational teachers The 
competertcies upon wljich these modules are based were iden- 
tified and verified throitghresearch'as being important to suc- 
cessful vocational teaching at both the secornlary and post- 
secondary levels ot instruction. The modules are suitable for ^ 
ihe preparation of teachers in all occupational areas 

Each module provides learning experiences that integrate 
theory and application, 'iJI^Gh culmmates with criterion refer- 
enced assessment of the teactier'^-performawce'X)f thfe spec- 
ified corrtpetency, The materials are designed for use by indi- 
vtdyal or groups of teachers in trainmg working under the 
• direction and with the assistance of teacher educator^acting as 
►resouroe persons Resource persons should be skilled* in the 
^eacher competency being developed and should be thor- 
oughly oriented to PBTE concepfs and procedures in using 
these Tnaterrals ^ 

The design of the nneterials provides considerable flexibility for 
planning and conducting performance-based preservice and ' 
ins^rvtce teacher preparation programs-^o meel a wide variety 
of individual needs and interests me materials are intended for 
use by universities and colleges, state departments of educa- 
tion, post-secondary institutions, local education agencies, and 
others responsible for the professionafdevelopment of voca- 
tional teachers Further information about the us.e of the mod- 
ules in teacher education programs is contained m three re- # 
lated doc uments Student Gukje to Using Perfomianc«>Based 
Teacher Education Materials, Resource Person Guide to 
Using ^rformance-Based Teacher Education Materials and 
Qukto to Implementation of Performanc^Based Teacher 
Education. 

The PBTE curriculum packages are products of a sustained 
research and development effort by The Center's Program for 
Professional Development for Vocational Education Many in- 
dividuals, institutions, and agencies participated with The Cen- 
ter and fiave made contributions to the systematic develop- 
ment, testing, revision, and refinement of these very significant 
training materials Over 40 teacher educators provided input in 
development of initial versions of the modules, over 2,000 
teachers and 300 resource persons in 20 universities, colleges, 
and post-secondary institutions used the rtiaterials and pro- 
video feedback to The Center for revision an(j, refinement 

Special recognition for major individual roles in the direction, 
development, coordination of testing, revision, and refinement 
of these matenals is extended to the following program staff 
James B Hamrftom Propram Director, Robert E Norton, As- 



sociate PhDgfam Director, Glen E F^ardio. Specialist, Lois Har* 
rington, Program Assistant, and Karen Quinn, Program Assis- 
tant Recognition is also extended to Kristy Ross, Technical 
Assistant, Joan Jones, Technical Assistant; and Jean Wisen- 
baugh, Artist for theiP contnbutions to the final refinement of 
^ th^ materials. Contributions made by fotmer program staff to- 
ward developmental versions of these materials are also ac- 
knowledged. Calvin J Gotrell djr^ted the vocational teacher 
competency research studies upocr which these modules are 
based and also directed the curriculum development effort 
from 1971-1972 Curtis R. Finch provided leadership for the 
program from 1972-1974 * 

Appreciation is also extended to all those .outride The Cent^ 
(consurtants, field site^ coordinators, teacher educators, 
teachers, and others) who contributed so generously in various 
phases of the !otal effort Early versions of the materials were 
developed by The Center in coofieration with the vocational 
teacher education faculties at Oregon 6t^te UniverstfV and at 
the University of Missouri-Columbia Preliminary testing of the 
materials was conducted at Oregon State University, Temple 
University, and University of Missouri-Columbia 

following preliminary testing, major revision of all matenals 
waS" performed by Cer>ter Staff with the assistance of numerous 
consultants and visiting scholars from throughout the country 

Advanced testing of the materials was carried out with assis- 
tance of the Vocational teacher educators and students of Cen- 
tral Washington State College, Bolorado State University, Ferris 
State College, Michigan, Flonda State Univcu^sity. Holland 9ol- 
lege, PE I , Canada, Oklaftioma State University, Rutgers Uni- 
versity, State University College at Buffalo; Temple University, 
University of Arizona. Uh^versity of Michigan-Flint, University of 
Minnesota-Twin Cities, University of Nebraska-Lincoln, Univer- 
sity of Northern Colorado" University of f*ittsburgh, University 
of Tennessee, University of Vermont, and Utah State University. 

The Center is grateful to the National Institute of Education for 
spoosorship of this PBTE curriculum development effort from 
1972 through its completion Appreciation is extended to the 
Bureau^of Occupational and Adult Education of the U § Office 
of Education for their sponsorship of trainmg and advanced 
testing of the materials at 10 sites under provisions of EPDA 
Part F, Section 553 Recognition of funding support of the 
advanced testing effort is also extended to Ferns State College, 
Holland College, Temple University, and the University of 
Michigan-Flint 

Robert E Taylor ^ 
Director/ ' 

The Ce^er for Vocational Education 
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THC CSNTtR FOn VOCATIONAL EOiXTATION 

The Center for Vocation^ ExJutation s ihisston is ,to 
increase the ability of diverse agencres. m^rtutions, and 
organizations to solve educational problems relating to 
individual career fanning and preparation The Center 
futfiils ltd mission by 

• Generating knowledge, thrbugh research 

. ^ • Developing educational prograrfis and products 

• Evaluating individual program rteeds ^nd outcomes 
i Installing educational programs and products 

• Operating information systems and services 

• Conducting leadership development and training 
programs ^ 
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AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

Engineenng Center 
University of Georgia 
Athens, Georgia 30602 

The American Association for Vocational Instructional 
"Matenals (AAVIM) is an interstate organization of univer- 
sities, colleges and divisions of vocational education de- 
voted to the improvement of teaching through better in- 
formation and teaching aids 



INTRODUCTION 



As human beings, we seek and respond to the 
aoproval of others, especially those we identify 
wrth or look up to. Approval from someone we 
admire or respect (whether in the form of a smile or 
nod, a material gift, or special treatment of some, 
sort) is seen as a reward; disapproval is seen as 

Uunishment. We tend to repeat those actions that 
ring us rewards, and to avoid th^se that bring us 
punishment, from people who play a significant 
role in our lives. ' ^ 

The vocational teacher is a significant figure in 
the lives of his/her students. As such, he/she has 
thejibility tp encourage desirable behaviors and 
discourage gndesirabfe behaviors in students, 
through^he^nsitive and effective use of approval 
and disapproval— that is, through the use c>i['po5i- 
. ,tive and negative reinforcement. The effective use 
of \reinforcement techniques in the classroom 
creates an atmosphere in which learning is en- 
couraged and strengthened 

This module is designed to help you understand 
the various types and uses of reinforcement tech- 
niques in teaching, and to help you acquire skill in 
applying these techniques in your own teaching 




i 



ABOUT THIS MODULE 



Objectives 

l^mMi OI)i«ctlv«: lOf an actual dchool situation em- 
ploy reinforcement techniques. Your p)erformance will 
be assessed by.your resource piersont Qsing the Teacher 
Performance Assessment Form» pp. 47-48 (Learning 
Experience tV). , • 

Enablkig^bbjectlves: 

1 After completing thefequirecf reading, demonstrate 
knowledge ot the types and uses of reinforcement 
techniques in teaching (Learning Experience !) 
2. After observing a teacher giving a lesson, critique the 
teacher s use of reinforcement techniques {Learninq 
Experience If) 
.3 In a simL|4sied classroom Situation employ orplagfor 
the employtrTent of reinforcement tec hnic;ges (Learn- 
'^ing Experience III) 

Prerequisites 

To complete this module, you must have competency in 
developing a lesson plan and using oral questioning 
techniques If you do not already have these competen- 
cies, meet with your resource person to determine what 
method you will use to gam these skills One option is to 
complete the information and practice activities in the 
following modules 

• Develop a Lesson Plan, Module B-4 

• Employ Oral Questioning Techniques. Module 
C-12 



Resources 

A list of outside resources which supplement those 
contained within the module follows Check with your 
resource person (1 ) to determine the availability and the 
locatton of these resources. (2) to locate additional ref- 
erences in your occupational specialty, and (3) to get 
assistance in settirtg ^^p activities with peers or observa- 
tions of skilled teathers, if necessary Your resource 
person may also be contacted if you have any difficulty 
wtth directions,, or in assessing your progress at any 
time 



Learning Experience I 

Optipnal 

^ Reference Allen, Dwight and'Kevin Ryan Mic- 
roteaching Reading. MA Addison-Wesley Publish- 
ing Company. 1969 

Reference Selected works on reinforcement by 
Clark L Hull arid 'or B F Skinner 



Learning Experience II 

Required 

A teacher expenenced in the use of remforcem^ent 
techniques whose performance yog can Qbserve 

-and cntiqae If an actual teac-her is unavailable, an 
alternate activity has been provided 
A locally-produced videotape of a teacher employ- 

'►ng reinforcement techniques which you can view 
for the purpose of critiquing that teacher's perfor- 
mance (required only if you select this alternate 
activity) \i 
Videotape equipment for viewing a-videotaped pre- 
sentation involving the use of reinforcement tech- 
niques (required only if you select the above alter- 
nate activity) 

The film, Increasing Student Participation — I 
♦ Reinforcement, " StanfoftJr" Catifornia, Stanford 
University, School of Edudafion (req^iredoniy if ydu 
, select this alternate activity) 
. A film projector for viewing the filmed presentation 
(required only if you select the above alternate activ- 
ity) 

A screen to use with the projector (required only if 
you select the above alternate activity) 
A resourceperson with whom you can discus>your 
completed critiqbe of a teacher s perfdfmance in 
using reinforcement techniques 

Learning Experience III « 

Required 

1-5 peers to role-play students to whom you are 
presenting a lesson involving the use of reinforce- 
ment and strengthening techniques, and to critique 
your performance in employing reinforcement 
techniques If peers are unavartable, you may pres- 
er\t youi" lesson to your resource person 
Optional * ^ 

Videotape equipment for taping, viewing, and self- 
evaluating your presentation 

Learniog Experience IV 

Required 

An attual sQhool situation m which you can employ 
reinforcement techniques ^ 
A rescfurce person to assess your competency in 
employing reinforcement techniques 



This module covers performance element numbers 103 105. 107. 109 
from Calvin J Cotrell ef al . Model Curricula for Vbcational and Tachwcal 
Education Rapon No V (Columbus. OH The Center for vocational 
EducatioQ. The Ohio State university. 1972) The 384 elements in this 
document form the research base for all The Centers PBTE module' 
development 

For inforrpation about the general organization of each module, general 
procedures for their use. and terminology/ which is common to all 100 
modules see About Using The {^nters PBTE Modules'on tt>e inside 
back cover 
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Learning Experience I 



OVERVIEW 




After completing the required reading, denP»on$trate knowled^e of the 
types aDd uses of reinforcement techniques in teaching. * \' 



Activity 




/ 



You will be reading the information sheet. Reinforcement Techniques,j3pl \ 
6-11. ' • \ \ A 

. ■ . .. ... • ^ 



^ Optional 
^ Activity ^ 



You may wish to read the supplementary references, Allen and Ryan, 
Microteaching. pp. 126-.146; and/or selected works by H^ll or Skinner 




You will be demonstrating knowledge of th^types and uses of reinforce- 
^ment techniques in teaching by completing the Seff-Cinreck, pp. 12-16. 




You will be evaluating your compa^cy by compar'rng your completed 
Sfelf-Check with the Model Answers, pp. 17-18. 
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Activity 




For information on the types of reinforcement techniques commonly used 
in the classroom, and their use in encouraging'desirable behaviors, dis- 
couraging undesirable behaviors, and strengthening learningotcontent, 
read the fo^wj^ng information sheefN^ 



REINFORCEMENT TECHNIQUl 

Reinforcement means "to strengthen " In edu- 
cation, we use reinforcement techniqu.eg to pro- 
vide students with feedback on the acc^ptabil ity of 
their performance and, thus, to strengthen desir- 
able perfofmahce and minimize or eliminate un- 
desirable performance! The specific techniques 
used to reinforce behavior of learning vary, how- 
ever • . % 

When-learning theorists hear the word "rem* 
forcement," they think.of techniques such as re- 
ward (positive reinforcement), punishment (nega- 
tive reinforcement), and extinguishing (elimina- 
tion of a behavior) These techniques are designed 
to encourage or discourage behaviors or learning 
(wriich IS a behavior change) For example, if a 
student answers a question correctly in class, you 
could positively reinforce that response by saying, 
'That's very good 'I If a student has a problem 
staying m 
bis/her'seat, 
you could 
use positive 
reinforcement 
by showing 
approval «. 
when hS/she . 
is, in fact, in 
the^at Yoy 
could use 
negative 
reinforcement 
by showing 
disapproval 
when the 

student is out of his/her seat^Qr, you could try to 
extinguish the behiavior by ignoring the student 
when Jie/she is out of the seat. 

In addition, the word "reinforcement" is often' 
used to suggest a technique such as drill (i.e , any 
technique desigqed to* strengthen the student's 
learning of subject matter or' content). For ex- 
ample, if you have a student who has trouble re- 
membering how many pints are m a quart, you 
could give that student ten problems which re- 
quire him/her to apply this concept Through repe- 
tition, then, the concept should be mastered In 
addition to review, and drill, techniques such as 




audio- and videotape replay* suTjimaries and re- 
views, and prc^rammed materials are also used to 
reinforce content, learning.^he remaindei^of this 
information sheet will cjiscuss each of these 
specific reinforcfement techniques in depth 

«* 

Positive Reinforcement (Reward) 

A posftive reinforcer is any action by me teacher 
that encourages the student to behave'in the de- 
sired way Reduced to its most basic form, positive 
/femforcement (reward) theory st^s that when a 
student performs some act, such as giving a cor- 
rect answer to a teacher's question, and he/she is 
rewarded for it by the teacjner, he/she is more likely 
to repe^that act in the future The purpose of the 
positive reinforcement is to reward the correct be- 
havior that tQok place immediately before the rein- 
forcement Xhe effect « to make that behavior 
more likely to recur As the student repeats the 
response and is given further rewards, the be- 
havior becomes more firmly established until it is 
'learned " The rnore. consistently he/she is re- 
warded, the more readily the student will learn, 
• 

Your task is to arrange the.situation so that the 
students will seek the available rewards as they 
proceed in their learning. The reward that you use 
to facilitate learning must be something the stu- 
dent wants or finds pleasant Rewards may take 
the form of special privileges such as being ex- 
cused from doing an assignment, or personal ap- 
proval such as a smile 'Or a word of encourage- 
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ment Often, the rewards f^r learning will come 
from the reinforcement of the learning material 
Itself. For e)Sample, as a student learns how tobake 
cookies, the finished product oi^thelearning (the 
delicious cookies) will be the reWsrrei 

i Keep in mind, however, that the reinforcement 
must be something that the student considers de- 
sirable, not oecessarily something you.t-hink is* a 
reward You may feel, for example, that a perfect 
score on a quiz is strong reinforcement However, 
a student in the class who is anxious to work on 
his/her new motorcycle might consider being ex- 
cused from homework to be a more meaningful 
reward Therefore, you must kncrw your' students 
in order to apply effective reinforcemerrt 

\ As new subject matter is presented, these rein- 
forcements or rewards should be given every time 
the student responds in the desired way After the 
initial learning, you can space out the reinforce- 
rnents 

Research .demonstrates that if learning is to 
take place, the following four guidelines must be 
fbllowed (1) the subject matter must be pre- 
sented to the student at his her own level, (2) the 
subject matter must be presented in a jogtcal or 
psychological sequence. (3) the student must 
know when he she is making correct or incorrect 
responses, and (4) reinforcements must be given 
^as the student gets closer and closer To the de- 
stined goal This indicates that both you and the 
student must know what the goals are and that 
the student shouj^d be positively reinforced (re- 
warded) as he she progresses toward the goals 

Positive reinforcement is by far the most useful 
and effective type of reinforcement to use while 
teachipg subject matter. Consider thfe folfowing 
example 

A cosmetology teacher fs attempting to teach a stu- 
dent the correct way to wind hair on permanent rods 
The teacher describes and demonstrates The stu- 
dent tries but winds the hair incorrectly After sev- 
eral attempts, the studer^t makes a correct curl 
The teacher immediately remarks enthusiastically 
That s just right' Do it again 

In this example, the desired behavior is the cor- 
rect winding of the hair The reinforcement is 
provided by the teachers praise and encourage- 
ment Most students like being told they are doing 
the task correctly, and this student will probably 
try to repeat the desired motions until he she has 
learned the task perfectly 

Reinforcement^ must take place after the stu- 
dent makes the first contact with new learning, 
not before For example, there is not much use in 
giving your students time off (reward) from class 
today in the hope that they will memorize the 
units of measure in the metric system next week 



It IS also important that the learning be rein- 
forced quickly- after it happens— within a few 
seconds is best If the student gives the correct 
an^er, you should immediately say something^ 
such as "That's right'" or "Very good thinking'' 
Even a few minutes' interval between the be- 
ha^or and the reinforcement can make the rein-^ 
(xJfcement less effectiv^e Sometimes a reward de- 
layed has the effect of no reward at all 

Positive reinforcement, then, is^any action that 
encourages the student to behave in the desired 
way You have only a limited varietyof reinforcing 
words, expiressions, motions, and rewards avail- • 
able to you, therefore, you must learn to use them 
well 

The following lists suggest sq^meof thepositive 
reinforcements that you may use~in the course of 
a lesson Some of these are tangible rewards, 
others are intangible rewards such as expres- 
sions -of approval, physical expressions, or 
privil'eges Some of these wOrds, phrases, ac- 
tions, and expressions may seem unnatural or 
awkward to you. but of course every teacher will 
need to develop a repertoire of''positive rein- 
forcements 'that suit his'her personal teaching 
style, studer^t group, and manner of expression 
One teacher may say. That is very clever work,' 
while another wi I! express the same positive rein- 
forcement by exclairnmg, That's dynamite'' 
Sorhe spoken words of approval you could use 
arep 

yes correct right 

good excellent terrific 

wonderful perfect continue 

n'ce beautiful remarkable 

okay exciting exactly 

great fme super 

Some spoken phrases of approval you could use 
are — 

, fine answer 
go ahead 
aft right 
of course 
that s true 
hdw true 

a good way of putting 't 
keep going 
good thinking 
good response 
right on 

Some nonverbal expressions of approval are— 

looking the student 
smihng 
nodd ing 
grinning 

raising eyebrows 
laughing happHy 

standing or Sitting next to student 
handling students work individually 
shaVing student s hand 
clapping hands / 
raising arms i ^ 
signaling ^ay 



that s clever 
tna^ s interesting 
you perform very well 
I m Dieased 
thank you 
that shows thought 
remarKat)ly well done 
well thought out 
you re doing better, 
you are improvtng 
this ts the best yet 
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i cocking head ^ ' ^ 
thumbs \i\ . 

circling hand through air to encourage studept to 
continue patting student on the back 
moving towarcT student to talk t« htm her 

Other actions you c&n take to showyourapproval 

include — 

displaying student s work 

askmp student to s^Tow what he she is doing 

asking student to explam something to tr>e class, 

using student a3 assistant 

asking student to lead df^cuSsion 

appointing student as chairperson of committee 

asking student to work problenn on the board 

ustng student as model oHc©rrect performance 

asking student to pa rtici pats' m demonstration 

giving student free time 

awarding student points toward a reward 

To €ummarize — 

• A positive reinforcer is something that in- 
creases the probatHlity of the behavior befl^g 
repeated It is usually something the student 
hkes or wants ^ 

• Posi^jve remtorc^rnepl must follow the de- 
Sired behavior, not areCede it 

• The remforcemen^' should follow -the stu- 
dents responsejitimediately or ver^ shortly 
afterwards 

• At first, the positive reinforcerr^ent should tfe 
given for every correct response, then les^s 
frequenfly 

• The reinforcement must beormtted when the 
/ desired behavior does not occur 

Negative Reinforcement (Punishment) 

Negative reinforcement is any action, taken im- 
mediately after the fact, that discourages repeti- 
tion bf uryjesirable behavior on the part of ttie 
student Negative reinforcement is ordinarily 
something that the student does not want or will 
not hke It is punishment 

While the definition given above is not a strictly 
scientific one, it is useful for the practicing 
teacher The purpose of this type of femforcement 
IS to discourage repetition of the behavior that 
occurred immediately preceding the reinforce- 
ment Theeffect is to make that behavi4)r-less likely 
to recur However, negative reinforcement may 
have serious ^unwanted side effects if used 
carelessly or insensitively You should avoid fre- 
quent use of It in instructiorial settings There are 
times, however, when the situation calls for its use 
In this case, negative reinforcement should be fol- 
lowed by or coupled with some form of positive 
reinforcement Consider how the teacher in the 
following example used negative reinforcement, 
and what its effects might be 

The electronics teacher. Ms Flint, has given her be- 
ginning class the assignment of setting up a simple 



♦ series circuit on their experiment boards Greg com- 
pletes his set-up and asks Ms Fhn/to check it Sbe, 

. looks at'the board, itpmedietely disconnects all the^ 
compongVi'ts. and har^ls the wbole thing back to Greg * 
wrth instructions to try again ^ 

i 




hi this example, the undesirable behavior was 
Greg's setting up the circuit incorrectly The nega- 
tive reinforcement was Ms Flint's destruction of 
Greg's work The purpose was to discourage Greg 
from repeating that incorrect experimental set-up. 
""I^st students enjoy success Ms Flint is evidently 
. hoping that Greg will not like having his work turn 
'^t to be futile and disapproved of iDy the teacher 
She IS hoping that he will not attempt the sanne 
solution to the assignment, but will try another \\ 
Ms Flint IS wise, she will help Greg to achieve tfie 
correct solution and^ then use positive reinforce- 
nrjent to speed the learning process 

It can be seen that\ou must use negative reTn-. 
forcement very sparingly and carefully Signs. of 
disapprov^— words such as "that was,dumb, " fa- 
cial expressions such as grimacing, or actions 
such as ridiculing a student in front of fhe class — 
are negative reinforcement techniques which can 
be damaging, with no legitimate place in the class- 
room 

Negative reinforcement is a form of punishment, 
and if you become associated with pun>shment 
your effectiveness will surely be impaired There is 
a strong risk that Greg, for example, may begin to 
avoid ^attempting to solve laboratory problems, 
and may even skip tomorrow'selectronics class If, 
however, you have a good strong relationship with 
your students, mild negative reinforcement may 
-spur them to greater effort 

The following lists suggest a few negative rein- 
forcers that are sometimes acceptable for use in 



the classroom. Some spoken phraies of disap- 
proval you could use are — t 

that's not exactly correct * . 

you need toJhink that through again '* 

Incorrect i ^ 

unsatisfactory f 

you can dcf better than that 

Some nonverbal expressions of disapproval are — 

looking disappointed 
^hakmg head 

frowning ^ 

Other actions you can take to shov^ your disap- 
proval include — 

keeping student 'after schopi 
stopping the ciass.and quietly staring at the student 
withdr^ing a desired Driviiege from the student 
* giving a poor grade to the student 

You have the very difficult task of trying to de- 
termine when and how much to reward or to 
punish students.Jt is difficult to know what consti- 
tutes reward»or punisnment for the specific stu-/ 
dent. This r^usX be learned from thoughtful ex- 
perience and sensitivity to individual students' 
reactions, 

> Teachers are often discouraged when the stu- 
derrts do not agree with the teach'^r's own idea of . 
what constitutes reward or punishement The 
teacher's complami^ that students don't care^^ 
whether they get a grade of F or not, iicidicates that 
there may be a great difference in ^lue systems 
'st)^tween student and teacher 

Again, different cultural ^and socioeconomic 
groups respond to different reinf©rcers, and indi- 
viduals within groups vary widely in what they per- 
ceive to be a reward of punishment Onfe student 
might be very, pleased to h'ave the teacher send 
home a note commending his/her schdol work . 
Another student, who values the approval of his/ 
her friends, might be mortified by such a note if 
good grades were n©t "in" with this ^roup. Thus. 
Ure first student's reward may be the second stu- 
/aent's punishment »^ 

Extinguishing 

When a student behavior is not followed by any 
reward or othei^ reinforcement, that behavior js 
likely to occur less frequently This kind of "no_ 
reinforcement" tends to reduce the behavior to 
extinction, and is^ therefore, referred to as" extin- 
guishing. The most common form ©f extinguish- 
ing is ignoring tt)e student behavior concerned 
Corj^ider the following example 

The' Spani;B^ teacher is attemQting to conduct all 
classroom conversation in the Spanish language, 
wrth nOj^nglish spoken Frequently, students forget 
and blurt out a question or response in EnglisJn When 
this happens, the teacher simply ignores the student 
Who has spoken in English and caHs on some other 
student instead After many days of this, only Spanish 
is heard in the class 




The extinguishing technique being used m Ihis 
examcle is to ignore th$ student who uses the 
wrongManguage. The teacher's purpose is*'to 
eliminat^the use of English in the class. The effect 
is to graoually extinguish the behavior of speak- 
ing English in class. 

'} 

It should be noted that extinguishing well- 
learned behaviors requires time and patience on 
your part. In fact, the urxJesirable behavior may 
actually incresise at first as students try desper- 
ately to repeat behaviors they used to' find rein- 
forcing. Ano^ther hazard is that the student who is 
ignored may find this to be a^punishment, and 
may stop trying to participate in the class at all. 

Verb*al and Nonverbal Cues 

The preceding discussion assumes that the 
teacher is sensitive to the atmosphere in the class- 
room, atert to students' responses, and able to 
react verbally and nonverbally to demonstrate 
his/her approval, disapproval, and enthusiasm. 
There is increasing research evidence that atu- 
denfs^ actually learn more when their teacher 
shows personal enthusiasm and energy when giv- 
ing a lesson to the class. There is a striking rela- 
tionship between teacher behavior thatis stimulat- 
ing,' imaginative, and done with movement, and 
student learning. Gestures, faciai expressions, 
etc., seem to help students comprehend the struc- 
ture of the lesson, to direct their attention to the 
impor^nt ideas as they occur, and to stimulate 
attention. "Qiey also reinforce desired student be- 
havior by letting students know when you approve 
of threir questions or comments. 
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It is de^sier to feel that a person is'showing en- 
thusiasm than to clearly describe that person's 
actions when he/she is showing it. However, there 
are some forms of teac^er behavior that are gen- 
erally agreed to b^Bvidence of an enthusiastic and 
dynamic teaching approach. You can walk about 
the room during the lesson, or stand in various 
positions before the class. You^'can work at the 
chalkboard, use the overhead pnrojector, operate 
apparatus, or hold up objects for claSs viewing. 
The students' attention will normally follow you, 
thus focusing interest oqwhat you want the stu- 
dents to see. You changeffie scene as you move, 
breaking thfe monotony. Moving about tends to 
indicate tha^ you are excited and energetic. ^ 

Head gesturiit, such as nodding to indicate 
agreement, acceptance, encouragement, or per- 
mission, can «nd should be used often by the 




teacher. Shaking your heafcTto.show disagreement 
or refusal should be used more sparingly. Shoul- 
der movemente^uch as shrugging to indicate un- 
certainty; arm movements such as waving to call 
on 6r encourage a student; and hand gestures 
such as pointing to create emphasis — all these 
gestures can be used alone or in combination to 
signal complex reactions. In additioii, your facial 
expressions, vocal Inflection, and rate of speech 
can indicate your reactions to, and interest in, 
classroom events. 

You can letarn to convey to students that you are 
enthusiastic and pleased with their progress. You 
do not need to feel that teaching in this nienner is a 
gift that some people^have and others do rrot. You 
can learn the necessary techniques, practice using 
them, and 

finally de- / ' 

velop a 
dynamic 
style of 
teaching that 
fits naturally 
wiyi your 
own person- 
ality, -and 
manr%r. Of 
course, a 
false, forced, 
or excessive 
kind of be- 
havior is ^ 
often easily . 
detected, and 
helpful 




can be more distracting than 



Strengthening Techniques 

The effective us^ of the reinforcement tech- 
niques described above will tend to create a posi- 
tive atmosphiBre for learning, to encouraoje th^ 
kinds of behaviors that will enable students to 
achieve. In other words, i! will tend to strengthen 
learning. 

There is another set of reinforcement tech- 
niques, or strengthening techniques, which can 
be used specifically to strengthen Ihe learning of 
content. These strengthening techniques involve 
the use of repetition or review* to reinforce learn- 
ing and help students grasp or retain essential 
information. 



Audio- and videotape replay haye many in- 
structional uses. .One of these is to allow the stur 
dent to repeat the same instruction or content u#»tn 
mastery has occurred. The rhaterial may be on a 
commercial tape or a teacher*m^de recording, or 
it may be something the student has recorded 
himself/herself. In ttie latter case, the student 
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might record his/her practice sessions, seek feeci- 
back. (evaluation), thefi repeat the proc^dUr^, if 
necessary, until he/she has'attaihed his/hert)bjec- 
tive. In any case, itTs the repetition tjiat reinfo/des 
(strengthens) learning * ♦ ' ' 

Summaries and reviews afe .useful for. looking 
at matenar again (either with the si|irTie*focus;,or ' 
f^m a different perspective) to' help' ^ti^l^ohts! 
'^Iisp the key concepts and retain-them In sufcn- 
marizin^ a lesson, for example, yqu (1) condense 
the rmportiint points covered inio a brief summary, 
.(2) review with trie students all the important 
'points covered, (3) encourage* students, to ask 
questions or express ideas during the summary, 
^nd (4) use sjudent$' responses to reinforce or 
clarify the important concepts ^ 

Programmed materials can be used for sys- 
tenrn^ic reviews by studfepts This can take two 
pattehis" (1) review used as a kind bf reifbnditibrf- 
ing to bring old learnings into active use. or (2) 
review used as a summary after, instruction by 
hiore coventional methods .Also, for a student 



who has been unsuccessful with con^^entional in- 
^ struction.programrjiedlearning may prove helprful 
because of its^sniell steps and immediate rein- 
f4orceme,n-t ^ 

^XDrills involve the repetition of stJbject matter 
wjDtil mastery has ocourceti Usually, few'thought 
^'iprocdases ar^ involved in simple practice drills 
Therefore, you sljould exercise caution in' en- 
couraging simpledrill f6f students except in those 
cases in which subject matter needs only to be 
memorized or to become automatic For example, 
memorizina the layout of the type'Vase in graphic 
arts, definitions^ rrtedical terms in health occupa- 
tions, or shorthand symbols in stenography, cap 
bestJDe accomplished thfpughsifliple drills 



1 To gam skill m summarizing a lesson you may wish to refer to Module 
C-1 1 Summanze a Lesson 

2 To gam skill m usirv) programmed materials you may wish to reter*to 
Module C-28 Employ Programmed Instruction 




For further information on reinforcement techniques, you may wish tcuead 
Allen and Ryan^, Microteachmg. pp 126-146 This peading discusses posi- 
tive reinforcement techniques, and the use of silence and nonverbalcues 
to increase student participation in class It includes transcripts of films on 
reinforcement, evaluation sheets to use in crrttquing the performance of 
the teachers in the films, and case study exercises which you can com- 
plete • 

You could also- read selected works by or about Clarf; L Hull or B F. 
Skinner, twoof the most influential theorists in the area of remfbrcement 

• r 



Activity 



The .following items check your comprehension of the nnaterial in th^ 
information sheet, Reinforcement Techniques, pp.'B-H. Eachof themne 
.items requires a short essay-type response. Please exphain fully, but briefly, 
and make sxjre you respond to all parts of each item. 



SELF-CHECk ' , 

t. Explain why a particular reward may reinforc^ learning with one stud^t but fl2\'>i^th arjpther 




2 In what way is positjve Reinforcement related to motivation? 
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3. How does reinforpement theory apply to classroom instruction'' 



if 

% 



4. Name three techniques forencouragfng and discouraging behavior an^j give one example of each 



LjSf 

^^^^^^^ 



y 
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5. Accept or reject the statement, ' Negative reinforcers should be tsed as often as positive reinforcers 
' in instructional settings. " Support your position. 



4 

4 



/ 

X 



/ 




6 Why must a teacher give reinforcement immediately following a desired bihavior'? 




r 



7. Assume thata teacher made the following statements about a^given behavior; "That's good! Do it 
again[" What type of reinforcement is being used, and what assumptions can you generally make 
about the behavior? 



8. Negative reinforceme^nt is sornewhat stmilar to extinguishing Bxplain the similar! 



r 
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9. How can strengthening techniques be used to facilitate learning of content? 



\ 
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Cornpare your written responses on the Self-Check with the Model An- 
swers given below Your responses need not exactly duplicate the model 
responses, however, you should have covered the sarne major points. 



MODEL ANSWERS ^ 

•1. Just a^ there are cultural and socioeconomic 
differences between grdups, there are also dif- 

♦ ferences between people within each group As^ 
a result, people tend to respond differently to 
different reinforcements John may be very 
pJeased *to have his project displayed by the 
teacher^s ah example of good planning and 
construction-, wMIe Larry might become- very 
hostile because the peers in his group do not 
approve of group mennbers setting an example 
for the rest of the class 

2. Reinforcement occurs after a Jearmng act and 
IS concerned'with .motivating a studerit to want * 
' to repeat that act Therefore, positive rein- 
.forcennent is a method of motivation that is 
used after a desirablfi behavior has occurred 

1 A widely accepted premise in feinfoi^cement 
tlieory is the Be<ion that where thene i% a be- 
havior changli, learning occurs. That is, student 
behavior is learned — it doesn't just happen 
Further, it is accepted that belpvior can be pre- 
dicted '^nd modified This th^Cfy has direct ap- 

' * plication m the classroom.. By applying rein- 
/ forcemeat principles».the teacher can reward 
' gdpd behavior, encpu raging students to rfe|:>e^lt 
it again— and punish or ignore urjdesifab^g-be- 
havior, discouraging .students from repeatiPig- 

- the behavior* ' 

4 Positive Reinforcement Ts^ any act by th6 

. ' teacher to ^ncourage a studerrt to repeat de- 
' sired behavior An example fellows After a sju- 
dent gives a correct resporfse to a 'questioa 
posed by the. teacher, the teacher immediately 
respo/ids, "That's vSry good thirtkimg, John'" 

/ Negative Reinforcement is a||^ act by the 

teacher to discburage undeSfrajjM^ behavior Aa 
example foilows. A student (Ed) was absent for 
several days rn orderMo take a vacation in 
^^lofida with his parents The teacher'had sent 
along all theassignments so Jhat would not - 

- fall behind. When h^ arrived for class, the ac^tiv- 
ity for that day was to take a quiz on all the 
nnaterial Ed had missed Ed4ianded in a blank 

. answer" sbeet The teacher marked ah *T" on 



the paper and assigned Ed extra homework 
* until he had caught up on the missed work. 

Extinguishing is the planned absence of any 
reinforfement An example follows. The shop ' 
teacher established a rule in class that each * 
student fishing to participate in class discus- 
sion must first get permission Tim waseager to 
answer a djuestion and started to answer before ^ 
he got perrnission. The teacher ignored him 
and recognized another student who had re- 
quested permission to speak 

5 Positive f einforcement should belapphed much 
more often than negative reinforcement, be- 
cause negative remforcers can be very damag- 
ing if not used with caution Generally speak- 
ing, negative reinforcement is something stu- 
dents do not desire. In some cases, depending , 
on the sensitivity of the student,<iegative^ rein- 
forcement can tjave serious side effects There- 
fore, in the majority of instructional situations, 
the statement would not be accepted / 

Jo Remforcement is most effective when it is ' 
applied immediately after learning— within a 
few seconds is best Since this is a case-of 
- desired behavior, the teacher would want to 
' have the best assurance that the behavior will 
be repeate^again The best assurance, so far 
* as timing of reinforcement is concerned, is to 
apply It immediately following the desired be- 
havior Irl this way, the student is not likely to 
confus^the reinforcement with other, less de- 
sirable, behaviors 

7. In this Situation the teacher positively rein- 
fcyxed the student's behavior In addition, one % 
can make' the fallowing assurriptioris about the ^ 
behavior . ^ ^ 

• The behavior exhibited by the student was 
desirably 

• vThe probability of the student repeating. 

the behavior is greater 
••The student will receive frequent rein- 
forcegnent for the behavior li the teacher 
wishes it to be»lea^ned. 



8. Negative reinforcement and extinguishing are 
simlllir inrthat they are both used to discourage 
4jndesirable behavior 

A^iong other possible 'uses, strengthening 



techr)^ques like summaries, dnils, and au- 
diotape replays are used to provide the student 
with opportunities for repeating the same in- 
struction or content until mastery occurs. 



LEVEL OR^P'ERFORMANCE: Your completed Self^cftck should have covered thie same major points as 
the Model Answers. If yeu missed some ptoints or ha^ questions about any additional points you made, 
jeview the cnaterial in the information sheet, Reinforcement Techniques; pp.* 6-11, or checfcwith your 
resource person if necessary. , ^ . *^ • * . 



Learning Experience U 



After observing a teacher giving a lesroh, critique the teapherJs use of 
rei|rtt>rca^nt techniques. ^ 




OVERVIEW 




You will be observing an actual teacher giving a les^n, or viewing a 
locally-produced videotape of a teacher gbring a lesson, jor vi^in^ the 
film, "Increasing Student Participatidri— I JTOinforcenr>ent,'' and critiquing 
(he performance of that teacher, Critique Form, pp, 21-22. 



You will t>e evaluating your competency in critiquing sth^ performance of 
the teacher in using rei^forcerttertt techniques by discussing your critique 
•with your resource per^n. . * 



\ 
\ 
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Arrange through your resource person to observe a teacher giving a 
lesson, for the purpose of critiquing that teacher's use of reinforcement 
techniques. To connplete this activity, yog could — 

• identify, through your resource person, an actual teacher whos? class 
r you could Visit (e.g., your resource person, or sor^e other skilled 

teacher) 

• view a locally-produ^ed videotape available at your institution show- 

Oing a teacHer giving a lesson ' * • 
• view the film, "Increasing Student Participation— I Reinforcement,"' 
which shows a teacher using reinforcement techniques during a 
lesson 

Below is a Critique Form with questfoosto guide you in preparing a written 
critique of the teacher's competency in using reinforcement techniques. 
Read each question, and indicate by circling the YESor NO, whether or not 
the teach^accomplished each item. Briefly explain your responses in the 
space provided for comments below each item (i.e., give examples of the 
gestures, words, or actions of the teacher; indicate whether the reinforce- 
, ment was positive, negative, or extinguishing, indicate whether the tech- 

nique used was appropriate to the situation, etc.) 

" V — ■ 

CRITIQUE FORM 

1 Did the teacher use noriverbal reinforcement during the iesspq (gestures, YES * NO 
body movements, facial expression s)*^ 

Comrnents 



Z Did the teacherijse verbal reinforcement during the lesson (spoken words YES NO 
and phrases indicating approval or.disapproval)'^ 

Coryrients 

• ' ■ n 
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3. Did the teacher use reinforcements such as the giving or withdrawahof YES NO 
material rewards or privileges during the lesson? 

Comments: 

/ 



4. Did the teacher keep negative reinforcement to a minimum'? • YESi NO 



Comments. 



Did the teachers dehvery indicate interest -and enthusiasm (eg, varied,. YES NO 
vocal infJections. pleasant vocal quality, varied rate of speeot>, etc )"> 

Comments ^ V . 



6. Did the teacher appear to be responsive to students' verbal and nonverbal YES NO 
cues'? ' " / 



Comments 



ERLC 



22 23 



Ther^ is no formal feedback devit:e for this activity. You will be evaluating 
your competency in critiquing the performance Of an actual or taped 
teacher In using reinforcement techniques by discussing your critique^ 
•with your resource person. At this meeting, you could (1) explain further 
youTtorrrments concerning tHe teacher's performance, (2) indicate your 
' overall evaluation of the teacher's Use of reinforcement and the effective- 
ness of the lesson, and/or (3) suggest how you might have used reinforce- 
ment in this particular situation if you had been giving the lesson. 



/ 
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Learning Experience ill 



OVERVIEW 








4 

In a simulated classroom situation; employ or plan for the employment of 
reinforcefflent techniques. - , . 4*V 



NOTE: The next six items involve role-plavingwith peers. If peers are not 
available to y6u, proceed directly to the eff/fil^^on of the alternate activity 
which fdllom. 

You wilt be selecting a student perf orrniBSlLe objective in your occupational 
specialty, and selecting, modifying, or developing 9 lesson plan designed 
to achieve that objective, giving special attention to the use o1f reinforce- 
ment technique^*, V ' 



You may wish to have your resource person review the adequacy of your* 
pjan. z*^ 



You will be presenting the lessoil to a group of peers. 



You^may wish Yo record your presentation on videotape for self-evaluation ' 
purposes. 



CO 




Your competency in ^nnploying reinforcement techniques will be 
evaluated by your peers, using th^^Reinforcement Checklist, pp. 29-40. 




If you cecoVd your preseri^lion on^/ideotape, you may wish 'to evaluate 
your own performance, using the Reinforcem.ent Checklist, pp. 29-40. 




will be reading the Case Situations, pp;41-r42, and planning rein- 
t techniques to use with the students described. ' ^ 




You will b§ evaluating your competency ]n planning reinforcement tech- 
niques by c(fnparing your completed responses with the Model Answers, 
pp. 43-44. 




NOTE: The following activities involve role-playing w\XY\ peers. If peers are 
not available tdiyou, turn t^p. 41 for an explanation of the alternate activity. 

Select a student perfornnahce objective m your occupational specialty and 
develop a detailed lesson plan for achieving that objective.' As part of your 
plan/ develop a series of oral questions to direct and nnotivate students' 
thinking throughout the lesson. (The use of or^^ questioning techniques in 
your iesson is suggested to ensure that you will have an opportunity to 
employ reinforcement techniques as you Interact with students during 
the lesson.) Your plans should also include the use^of one or more tech- 
niques to strengthen learning of content (e.g., drill, sDmnnary) appropriate 
to the objective you have selected. Instead of developing a lesson plan, you 
nnay select a lesson plan that you have developed previously and adapt that 
plan so that it Includes (1) the use of oral questioning techniques, and (2)' 
Jthe use of content strengtherting techniques. 




You nnay wi^h'Whave your resource person review the adequacy of your 
plan. He/she could use the Teacher Performance Assessment Form in 
Module B-4, Develop a Lesson Plan, as a guide. 




In a simulated classroom situatiorl, present your lesson to a group^f one to 
five peers, applying reinforcement and strengthening techniques as ap- 
propriate. These peers should be persons in your occupational specialty 
who have taken or ar'e taking this module, and will serve two functions: (1 ) 
they will role-play t'he students to whom you are presenting your lesson, 
and (2) they will evaluate your performance 



Optional If yoy wish toself-evaluate, you may record your performance on videotape 

Activity ^ so you may view your own presentation at a later tVne. 




Multiple copies of the Reinforcement Checklist are provided in this learn- 
ing experience. Give a copy to each peer before making your presentation 
in order to ensure that each knows wtiat to* look for in your lesson 
However, indicate that during the lesson, all attention is to be directed, 
toward you, and that the checklists are to be completed after the lesson is 
finished. 




If you videotaped your lesson, you may wish to self-evaluate using a copy of 
the Reinforcement Checklist, 
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REINFORCEMENT CHECKLIST 

Directions: Place anjifajl the NO, PAI^TIAL. or FULL box to indicate that 
each of the following performance components was not accomplished, 
partially accomplished, or fully accomplished. If, because of special cir- 
cumstances, a performance component was not applicable; or impossible 

tO^eCUte, place an X in the*N/A box.' ^ Resource Person 



Name 










Date 




%— 




♦5' 



LEVEL OF PERFORMANCE 



a. head gestures . 

b. shoulder movements 

c. arm movements . 

d. hand gestures 

er facial expressions 



During the lesson, the teacher: 1 — I FH I I 

1. was alert and responsive to students' verbal and nonverbal cues I — I L — I I — I 4— T 

2. immediately reinforced (rewarded) positive behavior^ ^"^^^ . □ □ □ □ 

3. used reinforcements (positive, negative, extinguishing) that were suit- 1 — 1^ 1 — 1 1 — 1 1 — 1^ 

able to students' needs, interests,'*and abilities . . . I — 1 1 — I 1 — I I — I 
\ 

4. 'used effectively the following nonverbal expressions to show appro^L 
or disapproval, as appropriate: 1 1 1 1 | | j | 
a. head aestures I — I I — I I— I I — I 

□ □ □ □ 

' □ □ □ Q 

t vocal Inflection , ' . * 

□ □ □ □ 

g. rate of speech □ □ □ □ 

5. used effectively a variety of verbal expressions to show approval and i — | 1 — 1 1 1 r~| 
disapproval — . ^ ' — ' ' — ' ' — ' I— ■ 

6. used effectively th^ giving or withdrawing of material rewards ou-j — 1 1 — 1 1 — 1 1 — 1 
privileges to show ^i^Dproval or disl|^oval 1 — I I — I I — I I — I 

7. overall, indicatft^interest and enthusiasm concerning the lesson and 1 — 1 1 — 1 i — 1 1 — 1 
students' progress ... , \ . . I — I I — I I — I 1—1 

8. used negative reinforcement spanngly .... □ . □ □ D 

9. used one or more of the following techniques to strengthen content j ^ 

reaming: ^ Fl * PI PI 

a. , audio- or videotape replays .... • » I — I I — I L-J I — r 

b. summaries and reviews . 

c. programmed instruction - » . . . 

o V 29 30 • 



d.. drills or practice ' 

10. selected content strengthening techniques on the basis of 

a. the lesson objective ... ' ^ • 

b. the individual needs and abilities of studenjs . . 

11 Jf necessary, explained how to use the equipment, materials, or re- 
sources involved in the use of the strengthening technique . . . 











□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 




□ 


□ 


□ 



y 

LEVEL OF PERFORMANCE: All items fnust receive N/A, or FULL re^ponse^ if any item receives a NO, or 
PARTIAL response, the teacher and resource person should rVteet to determine what additional activities the 
teacher needs to complete jn order to reach competency in the weak area(s) f . 
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t)EINFORCE.MENT CHECKUST > 

biracdons: Place an \m the NO, RApTlAL, or-FULL box to indicate that 
ftach of tt^e following performance connponents was not acconnplished, 
partiaMy accomplfshed, or fully accomplished. If, because of special cir- 
cumstances, a performance component wasnot applicable, or imppssible ' 

to execute, place an X in the ls|/A box- Rwourc* person 



Date 



LEVEL OF PERFORMANCE 



f * — ' 

\ ' • ' ^ ' \ 

During the leaaon, the teacher: * r — i ] — i -rn i — j 

1. was alert and responsive to students; verbal and nonverbal cues . . I — I 1 — I I — I LJ 

2. 'irpmediately reinforced {rewarded) positive. behavior ' . . D Li lJ LJ 

3. used^reinforcements (positive, negative, extinguishing) that were suit- j — i ^ ^ i — i i — i rrn' 
»' able to students' needs, interests, ^nd abilities ... LJ I — I I — I LJ 

4. effectively the following nonverbal expressions to show approval 
'or disapproval, as approt)riate ' - | — i i — i | |. rn 
a. head gestures . - . • • LJ^I — II — I.LJ 

.. ^. □ □ □ □ 

» ...... □ □ □" 

,■ □ □ □ □ 

□ □ □ □ 

- □ □ □ 



a. head gestures . 

.» . • . 

b shoulder movements - 

c. lafm movements .... 

d. hand gestures . . . . • ' 

e. ^facial expressjgns " , ' 
f vocal inflection ' 
g. rate^of speech 



5. used effectively a variety of verbal expressions to show approval and i — i » i — i i— i 
disapproval I — II — II — I 

6. used effectively the^ giving or withdrawing of material rewards oc i — i - i — i i — i | — i 
privileges to show approval or disapproval . ... I — I I — I I — I I — I 

7. ovKwall. indicated interest and enthusiasm concerning the lesson and i — i \ — i i — \ r— i. 
students' progress ' ' , . , I — I I — i 1 — I L — I 

.8. us0d negative reinforcement sparmgly. . ■ ^ 

9. used one or morq^of the following tecfiniques to strengthen content . 

learning: / H H Fl Fl 

a. audio- or videotape rpplays . . ..^ I — I I — I L^-J i — I 

b. summaries and revie^^ • □ □ □ □ 

* c. p/ogrammed instruction . ^ . . 
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d. drills or prag{ice \. . . . : 

10. selected content strengthening techniques on the basis of . i — i \ — n \ — i r—t- 
a the lesson objective . . I I I I I I LJ.^ 

b the irKJividual needs and abilitiesof studenfe^ | □ □□ □ 

11. if necessary, explained how to use the equipment, materials, or re- \ — i i — i i — i i— i 
sources involved in the use of the strengthening technique ' LJ I I I 1^ I I 



LEVEL OF PERFORMANCE: AH items must receive N/A, or FULL responses. If any jtem receives a NO, or 
PARTIAL response, the teacher and resource person should mei6t to determine what additional activities the 
teacher needs to complete in order ta reach competency in the weak area(s) 



4 



REINFORCEMENT CHECKLIST 



DalT 



Directions: Place an X m the NO, PARTIAL, or FULL box to indicate that 
each of the following performance connponents was not accomplished, 
partially accomplished, or fully accomplished. If, because of special cir-' ^ 

cumstandes, a perforiH;ence component was not applicable, or impossible i^ 

to execute, place an X m the N/A box. 

9 * ^ * ' 



LEVEL OF PERFORMANCE 



During the teteon, the teacher: 

1. was alert and responsive to students' verbal and nonverbal cues . . 

^ 2. immediately reinforced (rewarded) positive behavior ^ 

3. used reinforcements (positive, negative, extinguishing) that were suit- 
able to students' needs^interests, and abilities ' 



ions to 



show approval 



4. used effectively the following rtonverbal expressi 
or disapproval, as appropriate 

. a. head gestures . * 

b. shoulder movements 

c: arm movements . ... 
d hand gestures 
9f facial expressions 

f. vocal inflection 

g. rate pf speech ^ 

5. used effectively a variety of vei-bal expressions to shcy/ approval and 
disapproval . * - . 

6. used effectively the giving or withdrawing of fnaterial rewards or 
privileges to show approval or disapproval . . 

7. overall, indicated interest and enthusiasm concerning the lesson and 
students' progress 

8. used negative reinforcement sparingly ^ ^ 

9. used one of more of the following techniques to strengthen content 
learning 

a audio- or videotape replays 
b. summaries and reviews 
cf^ programmed instruction 







/ 




1 1 

□ 




LJ 


□ 


□ 




LJ 


LJ 


LJ 


LJ 


□ 


□ 


□ 


□ 


□ 


n 


n 


n 

LJ. 


□ 


LJ 


n 

LJ 


n 

LJ 


□ 


LJ 


LJ 


LJ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□- 




□ 


□ • 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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d. dRils or practice 



□ 



10. selected content strengthening techniques on tfie basis of/ 
a the lesson objective * / / 

b. the individual needs and abilities. of students . / . 

11 if necessary, explaKied h'ow to use the equipnrtent, materiafs, or re- 
sources involved in the use oMhe strengthening. te<;?hnique . 



□ □ □ 

□ □□ 

□ □ □ 



□ □ □ □ 



mVEL OF PERFORMANCE: AJI Kerns must receiy^ N/A, or FULL responses. If any item receives a ND. or 
4 PARTFAL response, the teacher and resource per^n should meet to determine what additional activities the 
. teacher heeds to complete in order to reach competency In the weak area(s) ^ ' 
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REINFOFlCEMENf CHECKLIST 



Dir«ction$: Place an X in the NO.^PARTIAL. or FULL box to lndrcat^ that 
each of the following perfomnaT>€e connponents not acconnplished, 
partially accomplished, or fully acconnplish^. If, tyecause of special cir- 
cumstances, a performance component^wds not applicable, or impossible 
to execute, place an X in the'N/A b.o<; 



Oite 



LEVEL OF PERFORMANCE 

A' ■ 



During the leeeon, the teacher: 

1. was alert and responsive to students' verbal and nonverbal cues ^ 

2. immediately reinforced (rewarded) positive behavior . . 

3 used reinforcements (positive, negative, extinguishing) that were suit- 
able to students' needs, interests, and abilities . . . 

4. used effectively the following nonverbal expressions to sbow approval 

or disapproval, as appropnate 
^ ^a. head gestures 



4, 



b. shoulde/ movements 

c. arm movements 

d. hand gestures 

e. facial expressions » 

f. vocal inflection 

" g. rate of speech ' 

f 

5. used effectively a variety of verbal expressions to show approval and 
disapproval . . 

6. used effectively the giving or withdirawirtg of material rewards or 
privileges to show approval or disapproval . . 

7 overall, indicated interest and enthusiasm concerning the lesson and 
students' progress . 

8. used negative reinforcement sparingly ' : 

9. used one or more of th^ following techniques to strengthen content 
learnipg 

a audio- or videotape replays 

b summaries and reviews . . . .^ ^ 

c. programmed instruction 



< 


* ' <^ 




r 1 

□ 


□ □ 


□ 
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LJ LJ 


ri 
LJ 


LJ 


LJ, LJ 


LJ 
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□ 




1 
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□ 
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□ □ 
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□ □ 
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□ ■□ 
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0 □ 
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□ □ 
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□ □ 
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□ □ 
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□ □ 
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□ □ 
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d- drills or practice : • □ □ □■□ 

10. selected content Strengthening techniques on the basis,of" i — i i — i i — i - r~| 

^ a. the lesson objective ... I I I I I I LJ 

b. the individual needs and abilities of students . □ □ □ □ 

i? 11. if necessary, explained how to use the equipment, materials, or re- 'i — i i — i t — i r— i 

sources involved in the use of the strengthening t^hnique . I I I I I I LJ 



^ LEVEL DF1*ERF0RMANCE: AH items must receive N/A, or FULL responses. If any item receives a NO, or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities the 
teacher needs to complete in order to reach competency in the weak area(s). 
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REINFORCEMENT CHECKLIST 



Dirtctiont: Place an X in the NO, PARTIAL, or FULL box to indicate that 
each of the following performance components was not accomplisheds 
partially accomplish^, or fully accomplished. If, because of special cir- 
cumstances, a performance componentWas not applicable, or impossible 
to execute, place an X in the N/A box. 



Dtt« 



Resource Person 



LEVEL OF PERFORMANCE 



During the lesson, the teacher: " -kt \ 

1. was alert and responsive to students' verbal and nonverbal cues". . 

2. immediately reinforced (rewarded) positive behavior 

'3. used reinforcements (positive, negative, extinguishing) that were suit- 
able to students' needs, interests, and abilities 

4. used effectively the following nonverbal expressions to show approval 
or disapproval, as appropriate 
a head gestures . . . v 

b. shoulder movements . ... 

c. arm movements ^ ^ • • ^ • 

d. hand gestures . 

e. facial expressions 

f. Vocal mf lection . 

g. rate of speech . . ^ 

^ S>. used effectively a variety of verbal expressions to slpow approval and 
disapproval .... ^ . . . 

6. used effectively the giving or'withdrawtng of material rewards or 
privileges to show approval or disapproval 

7. overall, indicated interest and enthusiasm concerning the lesson and 
students' progress , . r 

8. used negative reinforcement sparingly V . 

9. used one or more of the following techniques to strengthen content 
learning: 

a. audio- or videotape replays 

b. summaries and reviews . ... 
- c. prograifimed instruction ^ ' 
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} 










d. drills or practice . . , .... 

• 


□ 


Q 


□ 


□ 


10. selected content strengthening techniques on the basis of * 
a. the lesson objective 


□ 


□ 


□ 


□ 


b. the individual needs and abilities of .students . . . . ; . . 


□ 


□ 


□ 


□ 


1/1. if necessary, explained how to use the equipment, materials, or re« 
sources involved in the use of the s'trengthening technique 


□ 


□ 




□ 



LEVEL OF PERFORMANCE: All items must receive N/A, or FULL responses If any item receives a NO, or 
PARTIAL response, the teacher and re^tource person should meet to determine what additional activities the 
teacher needs to complete in order to reach competency in the weak area(s). 
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REINFORCEMENT CHECKLIST 



Directions: Place an X in the NO, PARTIAL, or FULL box to indicfilR that 
each of the following performance comt)onents was not acconnplishecl, 
partially accomplished, or fully accpnnplished. If, because of special cir-^ 
cumstances, a performance component was^nof applicable, or impossible 
to execute, place an X in the N/A box. ^ 



Resource Person 



LEVEL OF PERFORMANCE 



During the lesson, the teacher 

1. was alert and responsive tc 

2. immediately reinforced (rewarded) positive behavior 



■ — • — ' — 7 — , 

1. was alert and responsive to students' verbal aod nonverbal cues , 



3. used reinforcements (positive, negative, extinguishing) that were suft- 
able to students' needs, interests, and .abilities . 



□ 
□ 



4^ used effectively the following nonverbal expressions to show approval 



or disapproval, as appropriate 

a. head gestures . : — 

b. shoulder movements 

c. arm movements . 
d hand gestures 

e. facial expressions 

f. vocal inflection 

g. rate of speech . . . 



□ 

, , □ 



□ □ ■□ 

□ O □' ; 

□ □ :0 

□ □ n 

□ □ □ 
,□ □ □ 



5. used effectively a variety of verbal expressions to show approval af)d 
disapproval ' 



6. 



□ □ □ 



used effectively the giving or withcfrawmg ofjmatenal rev^rds or p^. 

privileges to show approval dV disapproval . : . . . . LJ 

7. overall, indicated interest and enthusiasm concerning the lesson and pn 

students' progress - t^. . < . . . ^ . I — I 



8. used -negative reinforcement spanngly . . 



□ 



9. used one or more of the following techniques to strengthen content 
learning | I 

a. audio- or videotape replays .. . , ....... LJ 



b. summaries and reviews . 
c programmed instruction 



□ 
□ 



□ □ □ 

□.□ □ 

□ □ □' 

□ □ □ 

□ □ .P, 
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» 



d. drills or practice 



• 10. selected content strengthening tkchniqpes on th^ basis of. * 
a. the leSson objective % y 



b. the individual neeUs and abilities of students 




□-• □ □ ,□ 



It. if aeqessary, explained how to use the equipment, materials, or i — i — i i — i i — i 
source^ involved in the use of the strehgthening technique I I I I .1 I \ I 



LEV^ OF PERFORMANCE: All items mwsX rec^ve N/A, or BOLL re^^hses. If any item receives a NO, or 
PARTIAL response, the teacher and Vesourpe persori should meet to determine wh^t additional activi'ties the 
teacher needs to complete in order to re^^ competency in the.weak area(s). jI ^ 



4^ 
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Alternate J 
Activity 



Read the following brjjii^X^ase SitCiatiofS^ Assuming that tKis is all the 
infornnation you have, what additjpnal in/^rnnation would you need before 
deciding what reihforcennent techniques would be appropriate Plan \n 
writing the reinforcement techniques you vypuld use in* each situatiop. 



CA^ SITUATIONS 

Case filiation 1: 



T 



av^Vi 



You havriWstudent who consistently neglects to turn in his homework assignments. 



Case Sttuation 2: ^ 

You have a stydent who is constantly conversmq with h|r friends d^ng class 

If 



Case Situation 3: 



You rtave a studepf who behaves well in the classroom, but starts acting upVhe minute'h^hits the 



hallway. 



lepf 

v 



Case Situation 4: - ■ ' 

You have a student who is chconically careless in the labora^tory 



pase Situation 5: ' ^ , / 

hav^ a studenfwho is very shy flnd» consequently^ never contributes verbally m class On this 
particular day, she finally answers a question ' ' 



CaTse Situation 6: ' ^ 4t r 

A student tries out for y<S^ur student vpcatK^nai prganizatipn's debate team, but h|^ presently lacks the 
skills to make^the team > - , ' 



Case SHuatlon 7: 

While presenting a lesson one day, it becomes Obvious to you that a few of your students haven't 
nnastered essential material you covered the previous week. 



i 



I 



V 



9 



\ 



« r 
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Compare your written responses to the Case SiiUations witMffe Model 
Afiswers given below. Your responses need not exaetty^uplicate the 
' model responses; however, you should have covered th& same major 
points. 



MODEL ANSWERS 



Gate Situation 1 : 

If you have determined that the behavior does not 
stem from health, family, or study habit problems, 
than you can assume that the student simply does 
not want to do his homework (has other things 
he'd rather do). For him,, homework itself is a 
"negative" activity. 

You might ask yourself whether your assignments 
are in fact stimulatjgg, creative, and motivating. 
Assuming that they usually are, and assuming also 
that even the less exciting assignments have been 
given for good and valid reasons which the stu- 
dents understand, you will want to eliminate the 
student's negative behavior and raplaoe it with a 
positive one (i.e., turning in homework). 

In other v^rds, you coul3 use negative reinforce- 
ment to discourage the behavior, then follow with 
positive ,i3Binforcement once the student changes 
Ws behavior (i.e., begins to turn in his homework). 
For example, you could speak to the student after 
class and explain that you will have to notify his 
parents if he does not turn in tomorrow's assign- 
nibnt 

At this point, you hope that the negative rein- 
forcement will work, and plan a method of ppiltlva 

^reinforcement to use when he turns in his worieto 
encourage him to continue turning in his assign- 
ments. You might, for exai#jDle; praise the student 
for turning in his work, and use his enjoyment qf a 
certain activity (e.g., working on cars) to motivate 
him to continue (e.g., tell him that now that he'S 
getting his work done you'd really like his help in 
class to demonstrate a particular manipulative 

-skill relating to automobiles). 



Case Situation 2i ' 

.If the student is not emotioaally unstable, ^but is 
simplj' spirited and likes attention (e.g., cli 
clown), you can try to eliminate this behavior 
not giving her the response t|>at she finds reinfo 
Ing (I.e., attention). That is. you can attempt tl 
extinguish the behavior l^^noring it 



If, however, she continues to be reinforced by the 
attention , of her peerSi you may need to use^ 
stronger measures. Stopping your presentation 
and staring at the student until she sjops'talking 
ms^y work, unless she finds this sort of attention 
reinforcing, too. You may need to ignore the be- 
havior during cla^ then speak to her after class, 
indicating your disapproval of her b€tb^ior (nega- 
.tiye reinforcement). 

Then, if she manages to get througija class period 
without talking out, you could indicate after class 
how pleased you wefe with her behavior. If she is a 
"born leader,'\4otj might at this point enlist her 
help in "kfeepinc the class going," since the^ther 
^ students seem h i "look to her for leadership." This 
sort of pos^itive 'einforcertrtent could channel her 
naX\M9li .QpBSBf^ T constructive directions. 

Casa SituatlU 3: ' * 

Since this is k^avior outside your classroom, 
rewirds or punishnjents associated, with your 
class generally do not^^^fi a very pervasive ef- 
fect. In otVer words, he^Ta^ shape up outside 
Vourdoor,'butcut up when he isout ofyayr range 
of hearing or vision. If you wish his halroehavior 
tc^Mmprove in general, a differw^t technique will 
' have to be used.^Ofi'Ce again, yolj must know the 
student before you can taten any action. 



ajp tal^ 
snttin 




It .may be that sitting shtt in class is very har$^ 
thiis person, so he explodes into thlialJ. It may b* 
thaf he likes the peer reaction hegets from his 
misdeeds. rJegative reinforcement in the form of 
verbal/disapf)roval can be used, but again, this 
ma^ sQ^ct his behavior outside ytur door only. 

StrangeJiy^nough, one pood positive technique 
wliich may work is to P'ut th%cffender in a position 
tSf authority. For exan>ple, if, after the verbal dis- 
approval, the student exhibits proper Behavior in 
the haH, he could be asked to be a hall marshall, 
^or to get to tft^room early <o help you do some 
task. Negative reinfcvcen^e^ has only a ten^- 
rary effect; positive TOinforcement can create a 
permanent behavior change. * ^ • 
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Cast Situation 4: 

You need to determine for sure if the student is 
careless due to ignorance of good safety prac- 
tices, or because be has trouble concentrating, or 
^because he like^nnaking his peers laugh, or be- 
cause of some other problem. If he knows the rules 
and has no physical or mental problems which are 
-Causing the .problem, then probably you should 
start with a littlet)bject»ve negative reinforcement. 
After all, this person is endangering his safety and 
that of others. ♦ 

He can-be tojd firmly, but unemotionally, why his 
behavior is dangerous, and he can also be barred 
from using the machine (or whatever) for the re- 
mainder of the day. Your job then is to meet with 
him to determine what is causing the behavior and 
to plan an -appropriate technique to reward him 
immediately if he is careful the n^t time he uses 
the lat)oratory facilities. 

Case Situation 5: 

If this student is so shy that this is the first answer 
yog have gotten from her, strong positive rein- 
fottement could so thoroughly embatrass her that 
yoffd'not hear from her again for another semes- 
ter. You need a reinforcem^niiechnique that indi- 
cates you are pleased \^/ithout calling attention to 
the fact that her participation is unusual. It would 
be poor, for example^^say, "See how much you 
contribute when ycxi make the effort," oc "Great, I 
wasn't sure you had a voice " Something simple 
and unobtrusive such as, "Good. Thank you," ac- 
companied by warm facial expressions would be 
best. 



Case Situation 6: 

Again, you need to know the stucjent and the con- 
ditrons that motivated himto try out Did he do it for' 
attenttbn'? Did he do it because another teacher 
recomrpended that he try ^ Assuming that this is an 
average student who really is interested in being 
good enough to make the team, yofi need to re- 
-'"''^pond in a way which wilj not discourage him from 



ever trying out again — a way that will motivate him 
to gain the skill he nefeds in order to make the 
team. . , 

Positive reinforcement is probably the best tech- 
nique to use here. The student should be praised 
for his interest and effort. Instead of tefling him that 
he is not good enough to make the team, he should 
be told that, unfortunately, others at this time have 
more experience and/or skill, but that there cer- 
tainly will be other chances to try out in the future 
and that you hope to see him again. One rewswd 
that could be used would bdlo enlist his aid in 
another Capacity. Perhaps, if ne is "part" o1 the 
team in another capatSty, he may be exposed to the 
skills he needs and will, in fact, make the team 
later. If it is doubtful that he will ever be capable of 
making the team, you should still acknowledge his 
interest and try to reroute it to some area where he 
can succeed 

Case Situation 7: 

There could be any number of reasons why a few 
students haven't mastered the needed; material, 
but whatever the reason(s), some positive ^c^ion 
needs to be taketi now It's possible that you did 
nofrinclude summaries in your previous lessons to 
determine whether students had understood the 
material and to reinforce the important concept^ ^ 
Of information By involving students in sumniariz- 
ing the lesson(s), you would probably have dis- 
covered earlier that some of your students weren't 
ready to go on to additional material 

At this point,70u need toprovide opportunities for 
these students to review the material presented in 
earlier lessohs until they have mastered it Depend- 
ing on the type of content to be learned and the 
needs and abilities of these students, you might 
record the material on audiotape to enable them to 
replay the tape as often as necessary Or, you could 
suggest some drills to help them memorize what- 
they need to know. Or, you could provide them 
with programmed materials in which the content is 
presented in small steps 



LEVEL OF PERFORMANCE: Your completed responses to the Case Situations should have cove^-ed the 
same major points as the model responses If you missed some points or have questions about any 
additional points you made, review the material in the inforinatjon sheet, Remforcement Techniques, 
pp. 6-11, or check with your resource^ person if necessary. 
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Learnirng Experience IV 



FINAL EXPERIENCE 



M Terminal X 




In an adwl school sttuatiqn/ employ reinforcement techniques. 



As you conduct your teaching activtties, employ reinforcement techniques 
with your students. This will include-^ ^ ' 

• employing positive, neg^^yve, arKi extingu^rig retnforcerrlsnt as ap- 
propriate during^our lessons and in other intaractior^ with students 

• employing reinforcement techniques to strengthen ttie learning of 
joontent .(§g., pr^; summaries) as part of one or more leseons _ 

NOTE: Your rwdurce person may waxtt you to aibmit your written lesson 
plan(s)'to him/her for evaluatton before you present your le8son(s)r it may 
be helpful fgr your resource person to usi» the TPAF Jrom Module ^-4, 
Develop a Lessoh Plan, to guide his/her evaluatton. ^ 



Arrange in advance to haye your resource person observe at least one 
lesson presentation in which you employ reinforcem^t techniques, v 

Your total competency will be assessed by your resource person, using the 
Teacher Performance Assessment Form. pp. 47-48. 

Based upon the criteria specified in this assessment Instrument, your 
resource person will determine whether you ar^ competent In e^^>loying 
reinforcement techniques. 



* For a definrtion of actual school situation »e the inside back cover 
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TEACHER PERFORMANCE ASSESSMENT FORT\/l 

Empk^Weinforoefnent Techniques (C-13) 



^ - Name 

DIrtelioitt: indicate the level of the teacher's acconoplishnnent by placing 



an X in the appropriate box under the LEVEL OF PERFORMANCE heading, D«te. , 
K, because of special circunnstances, a perfprnnance Connponent was not 
applicabfe, or impossible tp ex^ute, place an X in the N/A box. Resource 



LEVEL 0^ r^ERFORMANCE 



I. ,^ " / ^ <e <^ & <^ 
During \h% leMon, the teacher: 

1. was alert and responsive to students' vert)al and tpnverb|il q q j— j 

2. immediately reinforced -(rewarded) positive be^vtbr . . . □ □ □ □ □□ 

3. usedreinforcements(positiv^, negative, extinguishing) that r — t i — i |— i r—\ f~r pn 
were suitable to students' needs, interests, and a)}^tl}t4es t — I I — I I — I I — I 'LJ LJ y 

4. used effectively th^ following nonverbal expressions to 

show approval or disapproval, as appropnate* i — i f — i |— i |— i n rTl 

a. head gestures vl — I I — II — 11 — I.LJuJi 

b. shoulder movefT>en4 ... ..nDDIIIinCI] 

□ □ □ □ □ □ 

□ □ □ ,□. □ □ . 

e. facial expressions 



c. arm movements 



d. hand gestures 



□ □ □ □ .□ Q 

□ □ □ □ □□ 



f. vocal ^n^lectlon 

g. rate of speech 

5. used effectively a variety of vert>al experssions to show i— i i — i |— i f~i 
apprpval and disapproval I — I I — I I, — I I — I $ I— J I— J 

6. used effectively the giving or withdrawing of mate- |— i |— i rn r~i r~i 
rial rewards or privileges to show approval or disap- I — I I — I I — I I — I L^J UJ 
pr^val • 

' 7. overall, irxlicated interest and enthusiasm concern ir>g the rn . |~| |~| |~| pn 

lesson ar>d students' progress I — I I — I I — I ' — I LJ LJ 

8. used negative reinforcement sparinglyv □ □ □ □ □ □ 
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9. used one or more of the followifiglechniques to strengthen 
content learning. 

a. audio- or videotape replays . . 

b. summaries and reviews ^ 

c. programmed instruction 

d drills or practice ... 

10. selected content strengthening techniques on the basis of 

a. ttie lesson objectives . ». . . . , 

b. the individual needs and abilities of studerfts . . . 

11 if necessary, explained how to u^ the equipment, mate- 
rials, or resources involved in the use of the strengthening 
technique * / 



LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item 
receives a NONE, POOR, or FAIR re8ponse, the teacher aad resource person should meet to determine what 
additional activities the teacher needs to complete in order to reach competency m the weak area(s). 
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AiOUT USING THE CENTER'S PBTE 
MODULES ^ 



Organization 

Each module is designed to iTelp you gam competency 
in a particular skill area considered important to teach- 
ing success. A module Ismade up of a series of Ie3rning 
experiences, someprovidmg background information, 
some providing practice experiences, and others com- 
bining these two functions Completing these expert 
ences should enable you to achieve the terminal objec- 
tive m the finallearning experience The final experience 
in each module always requires you to demonstrate the 
ski^l m an actual school situation when you are an intern, 
a student teacher, or an mservtce teacher 

Procedures 

Modules are designed to allow you to individualize your 
teachereducation program You need to takeonly those 
modules covering $kiMs which you do not already pos- 
sess Similarly, you need not complete any learning ex- 
perience within a module if you already have the skill 
needed to complete it Therefore, before taking any 
. module, you should carefully review (1 ) the Introduction, 
(2) the Objectives listed on p 4. (3) the Overviews 'pre- 
ceding each learning experience, and (4) ttie Final Ex- 
perience After comparing your present needs and com- 
petencies with the information you have read in these 
sections, you should be ready to make one oMhe follow- 
ing decisions* 

• that you do not have the competencies indicated, 
and should complete the entire module 

• Wo^it you are competent in one or more of the en- 
abling objectives leading to the final learning ex- 

^ perience, and thus can omit that (those) learning 
experience(s) 

• that you are already compefent in this area, and 
ready to complete the final learning experience in 
order to "test out 

• that tKe module is inappropriate to your needs at 
this time 

When you are ready to take the final learning experience 
and have access to an actual school situation, mal;^ th^ 
necessary arrangements with your resource person Jf 
you do not complete the linal experfence suc<2^fcfaVy, 
meet with your resource person and^rrange jSPFre- 
peatthe experience, or (2) complete (or f^vfewjrpirevious 
sections of the module or other ri^J»?* activities 
suggested by your resource person before^empting to 
repeat the final experience 

Options for recycling are also available in each of the 
learning experiences preceding the final experience 
Any time you do not meet the minimum level of perfor- 
mance required to meet an objective, you and your re- 
source person may meet to select activities to help you 
reach con^tency This could involve (1) cortipleting 
parts of 0^ module previously skipped, (2) repeating 
activities, (3) reading supplementary resources <5>r com- 
pleting additional actjvities suggested by the resource 
person. (4) designing your own learning e^pener^ce, or 
(5) completing some other activity suggested by you or 
your resource person 



Terminology 

Actual School Situation . refers to a situation in 
. which you are actually, workmg with, and responsible 
for, secondary or post-second a rv vocational students in 
a real school An intern, a. student teacher, or an in- 
service teacher would be functioning m an actual school 
situation If you do not have access to an actual school 
situation when you are taking themodule, you can com- 
plete the module upto fhe final learning experience You 
would then do the final learning experience later, i e 
when you have access to an actual school situation 
Altemate Activity or Feedba'ck r^ers to an item or 
feedback device which may substitute for required 
Items which due to special circumstances, you are un- 
able to complete 

Occupational Specialty*' refers t6 a specific area of 
preparation within a vocational service area (eg , the 
service area Trade and Industrial Education includes 
occupational specialties such as automobile me- 
chanics, welding, and electricity) 
-Optional Activity or Feedback refers to an item 
which IS not required, but which is designed to supple- 
ment and enrich the required items in a learning expeiy- 
ence 

Resource Person ^ refers to the person in charge of 
your educational program, the professor, instructor, 
administrator, supervisor or cooperating/supervising, 
classroom teacher whojs guiding you in taking this 
module 

.Student refers to the person who is enrolled and 
receiving instruction in a secondary or post- secondary 
educational institution 

Vocational Servjce Area refers to a m ajor vocational 
field agricultural education, business and office educa- 
tion, distributive education, health occupations educa- 
tion, home economics education, industrial arts edu- 
cation, technical education, or trade and industrial edu- 
cation 

You or the Teacher . refers to th^ person who is tak- 
ing the module '/ 



Levels oKPerformance for Final Assessment 

N/A . The criterion was not met because it was not 
applicable to the situation 

None No attempt was macle to meet the criterion, 
although it was relevent 

Poor The teacher is unable to perform this skill or 
has only very limited abHMy to perform it 
Fair The <feacher is unable to perform this skill in an 
acceptable manner, but has'some ability to perform it 
Good The teacher is able to perform this skiH in an 
effective manner 

Excellent The teacher is able to perform thi6 skill in a 
very effective manner 



r 



TWes of The Center^ 

Performance-Based Teacher Education Modules 



A-2 
A-3 
A-4 
A-5 
A-6 
A-7 
A-a 
A-9 



&-2 
.&-3 



rtifPfy A: -^rogniii Ptannln^ D»»«topw» n t. and EvaKiatlon 

A-1 PT«p«f« lof a O^murrJly Survey ^ 
Conduct a CommunityjBurvey 
Report the Findings of a Community Surrey 
Organize an Occupattonal Advisory Committee 
Maintain an Occupatwnal Advisory Committee 
Develop Program Goals and Ot))ectives 
Conduct an Occupational Analysis ^ 
Devetop a Course of Study ' ^ 

^ 'Develop Longings Program Plans 
A>tQ Conduct r Student Fol low-Up Study 
" Evaluate Your Vocational Program 

Caiegofy B: Inal^ctioAal Ptanning 

&-1 Detennine Needs and Interests of Students 
Develop 3tudent Performance O0)ectives 
Develop a Un(t of Instruction 
Develop a Usaon Plan 
5 Select Student InstaiCtional Materials 
B-6 Prepare Teacher-Made Instructional Materials 

CMegor^LC: InatnJCUooal Execution 

C-1 Direct Field Tnps 

C-2 Conduct Group Discussions. Panel Discussions, and 
Symposiums ^ _ 

C-3 Employ Brainstonning. Buzz Group, and Question Box 
Techniques 

C-4 Direct Students in Instructing Other Students 
G-5 Employ Simulation Techniques 
C-6 Guide Student Study 
0-7 Direct Student Laboratory Experience 
0-8 Direct Students m Applying ProWem-Solvjng Techniques 
^ 0-9 Employ the Project Method 
' O-10 Intfoduce a Lesson 
0-1 1 Summarize a Lesson 
0-12 Emplov Oral Questioning Techniques 
0-13 Employ Reinforcement Techniques 
0-U Provid^mstruction for Slower and More Capable Learners 
0-15 Present an Illustrated Talk 
0-1 ft Demonstratfe a Manipulative Skill 
0-17 Demonstrate a Concept or Principle 
0-18 Individualize Instruction 
0*^19 Employ the Team Teaching Approach 
0-20 Use Subject Matter Experts to Present Infonnation 
C-21 Prepare Bulletin Boards and Exlflbits ^ , 

0-22 Present Infonnation with Models. «eal Objects, and Flannel 
Boards _ 
Present Information with Overhead and, Opaque Materials 
Present Infonnation with Filmstrips and Slides 
Present Information with Films 



C-23 
0-24 
0-25 
0-26 
0-27 
0-28 
0-29 



Prwent Infonnation with Aui^o Recordtngs 
Present Infonnation with Teivised and Videotaped Materials 
Employ Programmed Instruction «^ • 

Present Infonnation with the Chalkboard and Flip Chart 



CtigoiT D: Inalnictlonal Evaluation 

D-1 Eatal>llsh Student Performance Cnteria 
Asaess Student Pertosinence Knowledge 
Asaess Studerrt wftonnance* Altitudes 
Assess Student performance Skills 
Determine Stucfent QradM 
Evaluate Your InftfttaUdtw Eflsctrveness 

CaiagofV E: Inatnidlonal iy|«nagamenl 

'E-1 Project Instructional Resource Needs • 
E-2 Manage Your Budgeting and Reporting Responsibilities 
E-3 ' Arrange for Improvement of Your Vocational Facilities 
E-4 K4ajntain a Filing System 



D-2 
D-3 
D-4 
D-5 
D-6 



E-5 Provide for Student Safety 

E-6 Provide for the First Aid Needs of Students 

E-'7 Assist Students m Developing Self-Discipline 

E-8 Organize the Vocatiopal Laboratory 

E-9 Manage t^>e Vocational Laboratory 

Category F: QuMance 

F-1 Gather Student Data Using Fomial Data<k)l lection Techniques 
F-2 Gather Student Data Through Personal Contacts 
F-3 ' Use Conferences to Help Meet $tudept Needs 
F-4 ^Provide Infonnation on Educational and Career OpportuniOes 
' F-S^T- Assist StudenU m Applying fj)r Employment or Further Education 

Cet^^ory 0: 8cboo»-Commun»ty Relatfona 

G-1 Develop a SchooW^omrounity Relations Plan for Your Vocational 

G-2 GrvePrroentations to Promote Your Vocational Program 

G-3 Develop Brochures to Promote Your Vocational Program 

G-4 Prepare Displays to Promote Your Vocational Program 

G-5 Prepare Nev/s Releases and Articles Concerning Yeur Vocational 

G-€ Ar^^^r Television and Radio Presentations Concerning Your 

Vocational Program 
G-7 Conduct an Open House 
G-8 Work with MemObrr of the Community 
G-9 Work with State and wocal Educators * 
G-10 Obtain Feedback about Your Vocational Program 

Category H: Student ^catkmal Organization 

H-1 . Develop a Personal Philosophy'Conceming Student Vocational 

Organ tzatiorts 
H-2 Establish a Student Vocational Organization 
H-3 Prepare Student Vocational Organization Members tor 

Leadership Roles « 
H-4 Assist Student Vocational Organization Members m Deveiopina 

and Financing a Yearly Pn)gram of Activities — 
H-5 Supervise Activities of the Student Vocational Organization 
H-6 Guide Particlp«llon in Student Vocational Organization Contests^ 
Category I: ^rofeaatonal Role end Oevetopment 
1-1 Keep Up-to-Date Professionally 
1-2 Serve Your Teaching Profession 
1-3 Develop an Active Personal Philosophy of Education 
1-4 Serve the School and Community 
1-5 Obtain a Suitable Teaching Position 
1-6 Provide Laboratory Experiences for Prospective Teachers 
1-7 Plan the Student Teaching Expenence 
1-8 Supervise Student Teachers 
Category J: Coordination of Cooperative Education. 
• j-1 Establish Guidelines for Your Cooperative Vocational Program 
j-2 Manage the Attendance. Transfers, and Tenninations of UHJp 

Students 

j-3 Enroll Students in Your Co-Op Program 

J-4 Secure Training Stations for Your Co-Op Progcam* 

j-5 Place Co-Op Students on the Job 

j-6 Dwelop the Training Ability of On-the-Job Instructors 

j-7 Coordinate On-tbe-Job Instruction 

J-8 Evaluate Co-Op Students' On-tf^-Job Perfonnance 

j-9 Pr9QV9 for StudenM' Related Instuction 

J-10 Supervise an EmpWyer-Employee Appreciation Event 

RELATED PUBLICATIONS s 

Student Guide to Using Pertonnance-Based Teacher Education 

R^urce*Person Guide to Using Perfpnnance- Based Teacher 

Education Matenals ^ . c^.i^«4i«n 

Guide to the Implementation of Perfonnance- Based Teacher Education 



For Information regarding •v«ll«l)ll»ty and prteat of ttitM matarialt contact- 

AAVIM 

American Ataodatlon for Vocational Instructional Malariafs 

120 Enginwinno CanteTe UnlvenHty of Georgia e Athens, Georgia 30602 e (404) 542-2586 
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